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ABSTRACT

The Government of India has launched its “Sarv&$ta Abhiyan”- an ambitious programme seeking eiiluta
for all by 2010. SSA will ensure that every ChilittwSpecial Needs is provided education in an gpaite environment.
To ensure the success of this programme it hast Righducation Bill, 2005, clearly emphasizing tight to every child
between the age of 6 and 14 years. India is a &ignto the 1990 United Nations World DeclaratianEducation for All,
(EFA) which reaffirmed the rights of all childrenciluding children with disabilities to access edigain regular school
settings and to the Biwako Millennium Framework Aation towards an inclusive, barrier free and tighased society for
persons with disability, the Declaration on thel Rarticipation and Equality of People with Dis#lek in the Asia Pacific
Region. Govt. of India has to accelerate the newvese of Inclusive Education to achieve the targdEducation for All
(EFA) by 2010. The success of this programme dependhe curriculum, school and teachers. This imskally tedious
and challenging. It needs a thorough change imtitlwok and working of those who are associatetl Wie processes and

product of the school education.

In this respect the teacher play an important rolee way he/she transact the curriculum is caltedtegies.
The teacher should understand what the aims ofatidancare. He/she should consider the objectivesuafculum and
understand the processes of learner developmemclusive education every child has a diverse nebdther it is a
normal child or a CWSN. Children develop physicatydifferent ratio and this difference affects tharning capacity of
learner. Teacher must consider this differencey@nteacher can identify this difference amongrees. The teachers
must try to satisfy the need of the children asaf®practicable, so that the relationship becortresg He/she should

remain alert always in order to meet the needhettudents.

KEYWORDS: Sarva Shiksha Abhiyan, Education for All, Childreith Disabilities (CWD), Inclusive Education,

Curriculum, Transaction strategies
INTRODUCTION

We live in a world of diversities and individualffidgrences. Such diversities and different beconsept@nounced
in the case of two varying sets of Children witte8pl Needs (CWSN). The Children with Special Neadsthose who
deviate from the so called normal or averages dir tharious personality dimensions so much so agetnand special
care, attention and measures for their adequatestatgnt, welfare and progress in their life. Howewender any
circumstances, we can't ignore or avoid this clmglee As a democratic country wedded to the idefbxjaality, equity
and fraternity, we are bounded to provide an equdlfair acce3ss to all our youngsters irrespedfdeir normality or

exceptionally. As result “Education for all” is netmere slogan or ideal but a hard reality or cdsipu for us.
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In this connection it should also be remembered dha country is a signatory to the “Declaration the full
Participation and Equality of People with disal@ht in the Asia Pacific Region”. It is also a sitpTg to the “Biwako
Millennium Framework” for action towards an inclusiand barrier free society. The Government ofdrwdis launched its
“Sarva Shiksha Abhiyan”- an ambitious programmekseeeducation for all by 2010. SSA will ensurettieaery Child
With Special Needs is provided education in an appate environment. To ensure the success ofptlligramme it has
Right to Education Bill, 2005, clearly emphasizihg right to every child between the age of 6 athgdars. In tracing the
evolution of education in India, one’s need muggibevith the system of general education and itgirbengs of what
today we loosely term “education” as it was undmdtand practiced in ancient India. The earliesbmged system of
education per se is found in the Rig Veda, whiabally deals with the philosophy of life and thegiges in learning
(generally speaking, the word Veda means” to knpit.is called the Vedic Era in the history of edtion in India and is
thought to be almost 5000 years old. India is aatigry to the 1990 United Nations World DeclaratonEducation for
All; (EFA) which reaffirmed the rights of all childn including children with disabilities to accesgucation in regular
school settings and to the Biwako Millennium Frarogwfor Action towards an inclusive, barrier freedarights based
society for persons with disability, the Declaration the Full Participation and Equality of Peopith Disabilities in the
Asia Pacific Region. India also subscribes to thdogophy of the 1993, UN Standard Rules on thealigation of

Opportunities for Persons with Disabilities and S&amanca Statement and Frame work For Action4(199

So, we can say Indian Society is naturally mordusizce than segregationist in nature. Starting fréorukul
System to western model of day-care system effassbeen made to bring people in, rather thanep Keem out. About
1.40 million (NIEPA, 2005) children with disabikts are in regular schools. Govt. of India has tcelgrate the new
scheme of Inclusive Education to achieve the taofi&ducation for All (EFA) by 2010. The successtluié programme
depends on the curriculum, school and teachers. takk is really tedious and challenging. It nedisorough change in

the outlook and working of those who are associatitl the processes and product of the school aduca

In this respect the teacher play an important rolee way he/she transact the curriculum is caltegtegies.
The teacher should understand what the aims ofatidancare. He/she should consider the objectivesuafculum and
understand the processes of learner developmembclusive education every child has a diverse nebdther it is a
normal child or a CWSN. Children develop physicatydifferent ratio and this difference affects tharning capacity of
learner. Teacher must consider this differencey@nteacher can identify this difference amongriees. The teachers
must try to satisfy the need of the children asafmpracticable, so that the relationship becortresg He/she should
remain alert always in order to meet the need$efstudents. For Children With Special Need (CW&¥her adopt
special curriculum transaction strategies. It m#as term ‘special curriculum transaction strategi¢o fulfilment of
educational objectives for (CWSN), the way whichatopted by teacher to make them understand thieerdoand to
enhance their understanding is called special@aumn transaction strategies according to the méetntent or the need
of student/learner. There are various strategieptad by the teacher for transaction of speciaticuwium as Cognitive
strategies are based on logical thinking. Physst@tegies are comprised of such things as physicaicise and other
recreational activities. Behavioral strategies @enprised where little thought is required. Emagibstrategies include
such things as self-deprecation and the time osgéinh are characterized by priorities set of rialgowork. Inclusive
education is all about making classrooms resporisitiee needs of the learner. It stresses on chifdred pedagogy using

peer tutoring, co-operative learning and groupray.
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NEED AND SIGNIFICANCE OF THE STUDY

Generally integration or inclusive education degend what teacher do in the class room. The wayhith
teacher realize inclusion within the classroom take different forms. To identify various models @daling with
differences in classroom depends on teacherdiddtitowards pupils with special needs. The attinfdeachers towards

educating pupils with special needs has been pwiafal as a decisive factor in making school moctusive.

Teaching pupil with special needs in the main stredassroom no doubt deviates from the regular naroge.
Teachers are confronted with the question of hovingtruct these pupils they require more instructione or other
learning method. To realize the inclusion of thesgils in mainstream education, teachers try tocapoé the level of

resources and differentiate between pupil witheesp the amount and type of resources availabtleem.

Success of IE depends on teachers and good clasgmaatices. A beginning has been made in this, ingaa lot
more has to be done. Teacher education needs tmibete to this process. Responsible bodies anadstshould
anticipate the requirements of special needs staderd should make the necessary adjustments iorggihem better
accessibility. Therefore, it is needed to spread itfiormation that the doors of all educationaltitnions are open to

everyone in the community.

The present study therefore assumes importandef@suses on measures adopted by teachers for imepling

inclusive education.
OBJECTIVES

» Tofind out different strategies of teaching inlirgive settings.

» To determine various steps involved in mentiondféédint strategies of teaching.

e To provide suggestions for effective implementatidmentioned strategies of teaching
STRATEGIES FOR TEACHING IN INCLUSIVE SETTINGS

If children with special needs are included in adimary class, it is the responsibility of the teacto ensure that
all children have access to the curriculum. To ntheecurriculum accessible to Children with Speblakds, teacher can
either modify the material or adapt the stratedthedt individualization of instruction will have tiee done or the strategy

may have to be adopted so that all children arghtaat their level.
Team Teaching

An education of Children with Special Need is asaamwhich has foundations in many disciplines; gy have
to seek help of other teachers/ specialists/ psafaals like physiotherapist/occupational therdggtech therapist/ social
worker so that the B.Ed./In-service training curhion is transacted in totality properly to the heés. Hence, at times you
may have to teach as a team. Team teaching is@oaqgh in which two or more teachers, join togetpéan together,
teach together and evaluate together. As an edugato have to work out the depth in which the éipésts and doctors
give their inputs and how they can be related tacation and behaviour of the child in school. Inlisive schools the
regular education teacher and the special educegarer also work together in providing servicehiddren with Special

Need in the classroom.
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Peer Tutoring

Peer tutoring involves one-to-one instruction franstudent to another in the tutoring role and thteet who
receives instruction. Peer tutoring meets the iddial's needs of the child with disabilities by piding remedial or

supportive instruction.
Cooperative Learning

Cooperative Learning is a strategy used by grouphar f students to achieve a common goal with niutua
collaboration and support. In an inclusive claserashere a large number of children with and withdisgbilities have
been enrolled, children can be taught with the leélpooperative learning in which they have comngoals. If a child
with Special Need is to be taught he/she shoulplédeed with the children who have the sensitivitgd akills to deal with
them. All students in the class may have to bente and prepared to work with children having lnotor disability.
They need to be told about the difficulties theldlfdices and in what ways they can be of help. @ir@ushould be such
that they help each other learn, they work togetheseek solutions to problems and to complete ssigament. It is
opposed to the existing system of education inrédgular classroom where children are forced to aimagainst one
another, the educational system encourages chitdriesarn cooperatively through joint venturessIparticularly suited to
children with Special Need as they may feel insedar a competitive setting. Children having locoanotlisability,
learning disability and emotional disturbances rofteck the opportunity for social interaction. Thesed to develop the
skills necessary for positive peer interaction.ngstooperative learning will provide opportunitteschildren with special
needs, as they would take turns, ask questionk,assistance, answer questions, offer suggesteasy and display good

manners, speak positively about others and cootbets.
Language Experience Approach (LEA)

The Language Experience Approach (LEA) integratesdevelopment of reading skills with the developiref
listening, speaking and writing skills. What theldtis thinking and talking about would make theteral for developing

the lesson. LEA deals with the following thinkingppess:
* What a child thinks about, he can talk about,
* What a child says, he can write (or someone cate \ior him), and
* What a child writes (or others write for him), henaead.

Many children with Locomotor Disabilities may tdlike any other child in the class e.g. childrenhmitisual

impairment polio, muscular dystrophy and some tygfespinnabifida.

However, some children with hearing impairment, tabnetardation, cerebral palsy and some typespofas
bifida may show difference in thinking, talking communication. In such cases the teacher will havmake special
efforts to see that she/he talks about the expegem the child’s world or she should try to gihe experience to the

child before discussing it.
Multi Sensory Approach

The Multi Sensory approach is based on the prethigefor some children learning is facilitated dntent is

presented via several modalities. Kinesthetic actilé stimulation are used along with visual aodigory modalities.
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Breakthrough to Literacy Programme

Many children cannot remember what they read agéms very remote from their immediate environmiént.
they are taught to write what they are actuallyndahey should be able to retain it. Hence a gyatkat could promote
retention over a long period of time should be Hase involvement of the child at different leve@ne such strategy
called ‘Breakthrough To Literacy Programme’ coukel ised with children having Special Need, as somidren with
hearing impairment, mental retardation cerebrakyand spinal bifida may not be able to read ea3ihe strategy

involves following steps
Task Analysis

Various activities of daily living as need academitivities can be taught through this method. ¥baould ask the

teacher to task analyze different tasks and adtaimisem on children with Special Need.
Word Analysis Skills

Children can use this type of skill to unlock newrds at one time or another and beginning readsgsthis
variety of strategies most frequently. Hence teache use these strategies with children with Ingairnpairment. Based
on the special needs of the children he/she wileha choose the strategy, which he/she thinkppsapriate for the child
as well as for the whole class.

Other Transaction Strategies Used by Teachers in @ssroom

For catering every child individual needs teacHso anodify teaching materials and activities ofctéag. Time
to time teacher use Inquiry approches, indepenstedies and prepare different textual materialpi@per understanding

of children.

STEPS INVOLVED IN FOLLOWING STRATEGIES OF
Steps of Team Teaching

In inclusive education, meeting the special edocati needs of children is the joint responsibitfythe regular
teacher, the special teacher and other professioRal team teaching you have to plan jointly vathers for teaching and

evaluating a particular topic or subject dependipgn your expertise/experience.
Steps of Peer Tutoring
Steps involved in peer Tutoring are as given here:

* Make an assessment of pupil’s performance in thgscl

» Prepare a profile of tutee’s performance in albaref development.

» Identify the strengths of the pupils in the classélect peer tutors

e Match the tutor and the tutee. The tutor shouldyded in the subject and should have the skillsandact what

the tutee with locomotor disability has to learn.

» Develop adapted instructional materials in advancaise by the peer tutor and tutee e.g. Communoitdtoard

may have to prepare for a child with cerebral palgin communication problems.
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« Organize a short training for tutors for carryingt tutoring effectively for children with Specialeldd. In a child
with Special Need the specific disorder has to ¢sessed and catered to by the teacher and théuparein the

following way.

» Tell peer tutor about the present profile of thee¢uand levels expected from the tutee in a pdatidime frame

set for the child. Lot of practice may be requifedSN children with limited intellectual potential
» Give very specific instructions to the peer tutnd &o the tutee.

» Allot space and suitable work environment for tirtgre.g. a child with athetosis may need a helmet lat of
space so that he does not hit against the walthild with wheeled chair may need lot of space tavenaround.

A child with sensory impairment may need the neagssquipment.
» Keeping in mind the convenience of both, work optactical work schedule.
» Reinforce the tutor for doing his job well and théee for the progress made by him.
» Build good relationships between them by encougagith of them for their performance.
* Monitor the progress of tutoring.
» Change the tutor for different subjects or foreliént tests or for revision if the need be.
» Above all, seek the permission from the parenthetutor and the tutee for this activity.

» They have to be convinced that it is useful forhb&arents need to be told that the tutor alssméehy teaching
and the tutee learns better this way. Parentseofutee need to be oriented to the disability dey heed to be

ensured that it will not affect their child in aaglverse way.
Steps of Cooperative Learning
In Cooperative learning the teacher would operatg as a
* planner
+ facilitator
+ evaluator and
e monitor

After the instructional objectives are laid, thadsints are grouped and assigned roles of leader, aecorder,
evaluator etc. Roles are restarted. The supporriahto carry out the task is also rotated. Condloe activity in such a
way that each child has to take responsibilityHisr own learning. Thus individual accountabilityeissured. The teacher
has to ensure inter group interaction without widobperative learning is meaningless. Monitorindase by the teachers
in terms of — level of mastery, completion of taglality and quantity of work done, peer interacténd collaboration and
satisfaction of the group as a whole. Groupingtofdcen with Special Need should be done in suetag that the work
goes on smoothly in the group. Cooperative learisragso used in a situation where a large numbehitdren are on roll
as in Govt. Municipal Corporation schools or rwsahools in remote areas where we have on one/twacher schools. It

benefits not only children with special educationakds but also all other children. It promotesdanaic achievement,
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develops problem-solving skills, leadership skdiel pro-social skills; increases motivation, unterding, retention and
transfer of learning to varied situations. It pass opportunity for peer interaction and sociaggnation of children with
disabilities. It also sensitizes and orients aildrkn in the class as they know about the potktitis of many children
with Special Need who may give a different appeegatiowever, teacher should monitor closely theenwls, and the
way they are used and the activities conductechéndass. In this approach children learn to sliaireys instead of
developing a unhealthy competition. Cooperativerriieg provides opportunities to all children to fEipate and

contribute.
Steps of Language Experience Approach (LEA)

The Language Experience Approach (LEA) integratesdevelopment of reading skills with the developtra
listening, speaking and writing skills. Many chidrwith Locomotor Disabilities may talk like anyhet child in the class
e.g. Children with visual impairment polio, musceutlystrophy and some types of spinnabifida. Howeseme children
with hearing impairment, mental retardation, ceaélalsy and some types of spinal bifida may shafferénce in
thinking, talking or communication. In such caske teacher will have to make special efforts to thex she/he talks

about the experiences in the child’s world or di@utd try to give the experience to the child befdiscussing it.
Steps of Multi Sensory Approach
The approach involves the following steps
* See the word,
» Hear the teacher say the word,
* Say the word,
» Hear themselves say the word,
* Feel the muscle movement as they say,
» Feel the tactivle surface water on their fingertips
e See the hands move as they trace and
» Hear themselves say it as they say it...

This approach may be more useful in case of childvith multiple disabilities as they need repetititrough

different modalities for reinforcement.
Steps of Breakthrough to Literacy Programme

‘Breakthrough To Literacy Programme’ could be uséth children having Special Need, as some childxith
hearing impairment, mental retardation cerebrakyand spinal bifida may not be able to read ea3ihe strategy

involves following steps
e The child narrates his experiences
e The cards consisting of letters and words spokempegpared

» The teacher arranges the cards as child narrates
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» The teacher reads its out
e The child repeats it till he can read it indeperiyen
Steps of Task Analysis

In task analysis, the task to be learnt by thedcisilboroken up into small teachable components. ctimponents
are sequenced and each component is transacthd ahitd. The next component to be taught is takemonly after the
child masters the initial ones. Children with Spécieed cover a large range of disabilities. Fahezhild the basal level

and the profile has to be assessed and accordingbidering his pace of learning, the task is tbodéen down.
Steps of Word Analysis Skills

In this approach Phonetic analysis teaches a sttoléattack” an unfamiliar word. Although it doest teach the
total range of reading skills, it does teach theeasial skills of decoding. In addition, pictorialpntextual, and syntactic

clues can help decode unknown words, as can caafignally and structural analysis.
Steps of Other Transaction Strategies Used by Teaels in Classroom

Modifying Materials and Activities: Within the classroom setting teachers can emplogcudisions,
demonstrations, and learning centres. Other intiggtechniques involve simulation activities, r@lkeying, or dramatic

improvisation.

Textual material: prepare study/reading guides and vocabulary exesciewrite materials, preview reading
selections, have students do something special tfty read selections, use a language experigno®ach, develop

graphic organizers.
Independent study:teach study, library and research skills
Lecturers: use advanced organizers, check note-taking sfallsw prepared outlines, frame outlines.

Inquiry approaches: emphasize cooperative learning, provide some teatifected learning. Outside the
classroom, field trips to museums, historical site®l community locations can be engaging. Thd leeighbourhood can

serve as a plentiful and primary source of infoiorat
SUGGESTIONS

On the basis of above mentioned strategies it ig gkear that teacher should be well equipped amalifipd.
Teacher should be emphatic in nature. There are saggestions which can be very fruitful for makthg inclusive
setup of education more successful. Teaching is veble profession. Teachers can change the viditime society. So for

creating inclusive environment, they should havpddorm following task:
» They should try to involve parents and communityanious school activities.
* They should be able to have complete awareness #impolicies and concept of inclusion.
e They should be able to develop feeling of co-openaind sharing among the students.
e They should be able to use peer tutoring, collabaaeaching techniques frequently.

e They should be able to use ICT and other modetmtdogy for catering diverse needs of students.
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e This demands training on building the capacity 8A3unctionaries at various level.

» For professional development of all the staff mersbearious kind of workshop, seminar and trainiage

organized in schools time to time.
* Speech & language pathologists, occupational/pltysiapists and counsellors are part of school. staff

* Remedial sessions are arranged as a routine joizlusive school. Though these sessions are heldtémlents

with special needs but all the students can attieeske sessions on the basis of requirement.
CONCLUSIONS

The education system in India is changing. Thegratt constantly with their non-disabled peersfficts their
development in areas related to academics, phys@flactive self and social self. The inclusiangess is facilitated
through support received from school, resourcehias and parents particularly mothers. nally, @neiculum should be
accessible to all children and for this speciadigbport would be required. Care then has to becisegt to ensure that
learners with special needs are not segregated thhenmainstream by providing this specialist suppdow the school
organises itself to be an effective school thaesakare of the individual needs of all pupils i®ther issue to be
considered. While being flexible in the timetabtedalelivery of the curriculum, the school shouldoaprovide for the
resource support needed in the form of special ®&dus, assistive devices, and teaching—learningenmht The
professional development of teachers and educegt@ns important issue and must incorporate attiidithange, and the
knowledge and skills necessary to lead to an in@usociety. So, we can say that a rose is stitlse when it loses a petal.
A tree may lose some leaves, but it is still usdfikewise, a human being can still be useful desghie loss of a physical
faculty. According to Helen Keller that the mosfantunate person in society is one who has sightnbwision. In order

to understand the abilities of persons with distéd, one needs to have a broad vision of humaniatues.
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